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Contents
Executive Summary ............................................................................................. v
Introduction ............................................................................................................. v
Background ............................................................................................................. v
Evaluation Design ...................................................................................................vi
Results and Recommendations ..............................................................................vi
Developed staff confidence and competence to deliver Oracy ............................vi
Improved attainment and progress and narrowed the attainment gap for
disadvantaged learners ...................................................................................... vii
Impacted other measures of pupil success ........................................................ viii
Introduction ................................................................................................................ 1
Background ............................................................................................................. 1
Why is Oracy important? ..................................................................................... 1
The need for effective Continuing Professional Development and Learning
(CPDL) ................................................................................................................. 2
The Intervention ...................................................................................................... 3
Research Objectives ............................................................................................... 4
Participants ............................................................................................................. 4
Data collection ........................................................................................................ 6
Analysis................................................................................................................... 8
Ethical Clearance .................................................................................................... 8
Project Team........................................................................................................... 8
Timeline .................................................................................................................. 9
Findings.................................................................................................................... 10
Introduction ........................................................................................................... 10
The impact of a sustained model of CPDL using specially trained Specialist
Leaders in Education and Plymouth Leaders in Education ................................... 10
Effectiveness of the CPDL model ...................................................................... 10
Refocused staff on the importance of Oracy ...................................................... 12
Impact on the whole school ............................................................................... 13
Impact on staff linguistic Oracy skills ................................................................. 13
Impact on staff cognitive Oracy skills ................................................................. 15
i

Impact on staff confidence and competency to teach the social emotional
aspects of Oracy ................................................................................................ 16
Impact on staff confidence and competency teaching physical Oracy skills ...... 17
To what extent did The Plymouth Oracy Project improve attainment and progress
and narrow the gap for disadvantaged learners? .................................................. 17
Impact on EYFS attainment and reducing the attainment gap ........................... 17
Impact on primary school attainment and reducing the attainment gap ............. 19
Impact on secondary school attainment and reducing the attainment gap ........ 20
Impact on special school attainment and reducing the attainment gap.............. 21
Impact on other measures of pupil success .......................................................... 22
Impact on pupil confidence ................................................................................ 22
Impact on emotional literacy and pupil wellbeing ............................................... 24
A culture of meaningful talk ............................................................................... 25
Impact on attendance ........................................................................................ 25
Impact on parents/carers ................................................................................... 26
Summary and recommendations ............................................................................. 27
The extent to which The Plymouth Oracy Project developed staff confidence and
competence to deliver Oracy ............................................................................. 27
The extent to which The Plymouth Oracy Project improved attainment and
progress and narrowing the attainment gap for disadvantaged learners ........... 27
The extent to which The Plymouth Oracy Project impacted other measures of
pupil success (e.g. pupil confidence, attendance). ............................................ 28
APPENDIX A: The schools involved in the evaluation .......................................... 30
APPENDIX B: Additional SLE/PLE schools involved in the project ....................... 31
APPENDIX C: Online questionnaire (research tool 1) ....................................... 32
APPENDIX D: CPD questionnaire (research tool 2) ......................................... 34
APPENDIX E: Interview schedule for the school case-studies (research tool 3) .. 35
APPENDIX F: A copy of the quality assurance school visit report, action plan and
meeting record (research tool 4) ........................................................................... 41
APPENDIX G: Evidence of Impact on Staff .......................................................... 44
APPENDIX H: Implementing Oracy in a Special School ....................................... 45
APPENDIX I: Evidence of Embedding Oracy in Whole School Development ....... 46
APPENDIX J: Implementation of The Plymouth Oracy Project in an EYFS Class 47
APPENDIX K: The Impact of Stem Sentences ..................................................... 48

ii

Appendix L: Teaching Pedagogies and Implementation of Oracy to Address
Gender Differences in Emotional Literacy ............................................................. 49
APPENDIX M: Engaging Parents/Carers in Oracy Developments........................ 50
APPENDIX N: Implementing Oracy in Mathematics ............................................. 51
APPENDIX O: Implementation of Oracy in a High Attaining Secondary School ... 52
APPENDIX P: Implementing Oracy in a School with a High Proportion of
Disadvantaged Pupils ........................................................................................... 53
APPENDIX Q: Implementing Oracy to Address Pupil Reading and Vocabulary in a
School Located in an area of High Levels of Deprivation ...................................... 54
APPENDIX R: A Cross Curricula Approach to Oracy ........................................... 55
APPENDIX S: Implementing Oracy across a Multi Academy Trust ...................... 56
APPENDIX T: Implementation of Oracy in Reading for Meaning ...................... 57
Acknowledgements .................................................................................................. 58
References ............................................................................................................... 60

iii

iv

Executive Summary

Introduction
The Plymouth Oracy Project was designed to develop theoretical and pedagogical
understanding of dialogic talk for learning amongst school staff, with a particular
focus on improving the Oracy development and educational outcomes of pupils
falling into the ‘disadvantaged’ category. The project sought to extend the success of
existing collaborative teaching projects across schools in the UK, such as that
demonstrated in Voice Bradford, Voice 21 and Oracy Cambridge.

Background
Oracy is argued to reduce the attainment gap of those most disadvantaged pupils
(Alexander 2017) and is essential for effective learning (Nichol and Andrews 2018;
Alexander 2012). Central to this is the role of school staff in helping pupils gain a
broad repertoire of talk (Alexander et al. 2017). However, changes to educational
policy (Haworth 2001) and skills and confidence shortages amongst school staff
(Evans and Jones 2017) is argued to have resulted in a devaluing of Oracy in
schools. Therefore, The Plymouth Oracy Project aimed to address this by using high
quality, national Continuing Professional Development and Learning (CPDL)
sessions to support acquisition of Oracy development and teaching in Plymouth
schools. To ensure effective implementation, Specialist Leaders in Education (SLE)
and Plymouth Leaders in Education (PLE) and additional cluster meetings provided
further bespoke, targeted support to schools to ensure Oracy skills developed in
pupils according to specific needs.
This research aimed to evaluate the extent to which The Plymouth Oracy Project
successfully:
•
•
•
•

Developed staff confidence and competence to deliver Oracy;
Improved attainment and progress for learners;
Narrowed the gap for disadvantaged learners;
Impacted other measures of pupil success (e.g. pupil confidence,
attendance).
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Evaluation Design
Research tool
Online questionnaire

CPD questionnaire
Case-study
interviews
Analysis of quality
assurance school
visit reports, action
plans and meeting
records
Analysis of existing
attainment and
attendance data

Description
Issued to school staff involved in The Plymouth Oracy Project at three
intervals during the 16 month project (January 2018, n=41; June/July 2018,
n=22; Feb/March 2019, n=20).
At the end of Oracy CPD events staff were asked to complete a short
questionnaire consisting of open and closed questions (n=320).
Eight 20-60 minute interviews and walking tours of school grounds (including
taking photographs of Oracy resources).
All schools were asked to document the developments they made to teaching
and learning as part of The Plymouth Oracy Project.
Analysis of 175 documents from 31 schools.
Primary schools:
• EYFS Communication and language (% of pupils reaching the expected
level for this age);
• End of year 2 assessment (% of pupils reaching the expected level for this
age in reading, writing and maths);
• End of key stage 2 assessment;
• Progress of the year group involved in the project;
• Oracy matrix scores;
• Attendance data.
Secondary schools:
• Assessment scores for the year group involved in the project (% of pupils
reaching the expected level for this age in reading, writing and maths);
• Attainment 8 scores;
• Progress 8 scores;
• Progress of the year group involved in the project;
• Oracy matrix scores;
• Attendance data.

Table 1: Summary of research methods

Results and Recommendations
Developed staff confidence and competence to deliver Oracy
The data indicates that the combination of professional development activities,
school to school support, quality assurance visits and the school specific action
plans have led to substantial increase in staff competence and confidence delivering
Oracy. It is clear that the project has refocused staff on the importance of Oracy and
encouraged greater staff reflection on the role of talk in the classroom. Whilst the
project was initially implemented in target groups, evidence suggests that schools
have embedded their training in the wider school practices (e.g. assemblies, Oracy
classroom displays etc).
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Recommendation 1: The importance of continued investment and delivery of
training in Oracy for new staff and existing staff to update skills. Research
shows the considerable significance of school staff receiving Oracy training
(Alexander 2013; Nichols and Andrews 2018).
Recommendation 2: Given the considerable success of this sustained CPDL
model, there is a need to look at how this model could be applied in contexts
beyond Oracy, for example to address issues in teacher retention.
Recommendation 3: This evaluation highlights the value of future investment
in initiatives designed to address Oracy, especially in the EYFS. High quality
early intervention can change a child’s developmental trajectory and improve
outcomes. This evaluation also highlights the importance of rigorous
evaluation of these initiatives to understand and evidence impact.

Improved attainment and progress and narrowed the attainment gap for
disadvantaged learners

Early Years Foundation Stage: The attainment gap between disadvantaged and
other pupils almost halved over the course of the project.
Key Stages 1 and 2: The Plymouth Oracy Project had a considerable impact on
improving learner attainment and progress in reading and writing, whilst narrowing
the gap for those most disadvantaged learners. The Plymouth Oracy Matrix indicated
a 10% reduction in the gap between disadvantaged and other pupils.
Secondary schools: Progress data suggests a reduction in the gap between
disadvantaged pupils and other children decreasing from 7.9% to 4.8%,
demonstrating a 3.1% narrowing of the gap. In terms of The Plymouth Oracy Matrix,
there has been a 17.8% reduction in the gap between disadvantaged and other
pupils.
Special school: Although this evaluation only focused on one special school, making
it difficult to form reliable conclusions regarding impact, there was a 33% increase in
maths and reading attainment. Furthermore, qualitative data demonstrates the
immense impact of Oracy in improving pupil confidence, peer relations and almost
rebranding English as something pupils can engage with and achieve highly.
Recommendation 4: A need to explore how Oracy could be implemented in
other special schools and the key impacts on pupils in doing so.
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Impacted other measures of pupil success
Significant impact on attendance: The data regarding the impact of The Plymouth
Oracy Project on attendance was very positive. Quantitative data suggests there
have been improvements in attendance for secondary schools. Data for the one
special school involved in this project indicated greater improvements. However,
there is a need to advise strong caution due to the very limited sample size and the
impact this had on analysis.
Substantial improvements in pupil confidence: The project resulted in major
improvements in pupil confidence at all levels. Staff enthusiastically described
examples of children who were previously mute, have EAL or complex SEND and
the immense impact of The Plymouth Oracy Project on these children. It was clear
from the analysis that the provision of stem sentences and triad/paired working was
key to supporting pupil confidence.
Emotional literacy: It is clear from the qualitative data that The Plymouth Oracy
Project has had an impact on creating a calmer school environment for pupils. Other
evidence from the interviews with school staff, indicate that pupils are much better at
hearing other opinions, even when they strongly disagree with the opinion. In some
schools, this has also improved behaviour at playtimes, with less conflict.
A culture of meaningful talk: Discussions with all the schools highlighted that Oracy
has very much become an embedded part of the school culture. Teachers
commented that there is now an expectation that pupils will talk and will be held
accountable for what they say.
Impact on parents/carers: It is clear that the project is starting to have an impact on
parents/carers, although it is still early on and this is an area schools are planning to
expand on.
Recommendation 5: Continue to consider how schools can raise awareness
of Oracy amongst parents/carers and wider communities.
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Introduction
The Plymouth Oracy Project was designed to develop theoretical and pedagogical
understanding of dialogic talk for learning amongst school staff, with a particular
focus on improving the Oracy development and educational outcomes of pupils
falling into the ‘disadvantaged’ category. A key aim of the project was to ‘close the
gap’ between pupils from poorer socio-economic backgrounds (as demonstrated by
pupil premium qualification) and those from more affluent backgrounds with a strong
emphasis on effective Continuing Professional Development and Learning in Oracy
for school staff. The project sought to extend the success of existing collaborative
teaching projects across schools in the UK, such as that demonstrated in Voice
Bradford, Voice 21 and Oracy Cambridge.

Background
Why is Oracy important?

Oracy is argued to reduce the attainment gap of those most disadvantaged pupils
(Alexander 2017) and is defined as:
...a fundamental form of expression for each individual located ‘between’
persons as conversation. It is the basic vehicle for personal engagement with
others and serves to develop thought and identity (Doddington 2001, p.273)
Key research in this area stresses the importance of Oracy for learning (Alexander
2012; Nichol and Andrews 2018), reflecting an understanding of the social nature of
learning (Vygotsky 1978). Vygotsky (1962) stressed the links between language and
thought, interaction and development and argued that the use of language to
communicate is key to the development of new ways of thinking. Alexander (2012,
p.4) states:
Pupils need for both learning and life, not only to be able to provide relevant
and focused answers but also to learn how to pose their own questions and
how to use talk to narrate, explain, speculate, imagine, hypothesise, explore,
evaluate, discuss, argue, reason and justify.
These studies therefore highlight the importance of pupils gaining a broad repertoire
of talk to support their learning.
Research stresses the reciprocal nature of Oracy and therefore the important role
adults, such as teachers play in supporting Oracy (Alexander 2013; Nichols and
Andrews 2018). Alexander et al. (2016) argue that it is through the teacher’s talk that
1

the pupil’s talk is either confined to recitation or encouraged through discussion and
dialogue, enlarging discursive and semantic repertoire. These studies call for
specialist Oracy teaching to be part of the overall school culture and environment.
Whilst Oracy in the curriculum is not a new concept (e.g. Bullock report 1975;
Department of Education and Science 1989), Haworth (2001) argues that the
introduction of the National Curriculum and the National Literacy Strategy resulted in
the devaluing of Oracy. This has led to low levels of staff confidence and skills in
terms of supporting Oracy developments in schools (Evans and Jones 2017). Whilst
in the latest National Curriculum (2014) the term ‘Speaking and Listening’ has been
replaced with ‘Spoken Language’, Alexander (2012) argues that this lacks an
emphasis on the acquired skills Oracy needs, highlighting the value of initiatives
such as The Plymouth Oracy Project in addressing this knowledge and skills gap.

The need for effective Continuing Professional Development and Learning (CPDL)

Central to The Plymouth Oracy Project was an understanding of the considerable
importance of effective CPDL in Oracy. In 2016, the Department for Education (DFE)
set out their vision of effective Continuing Professional Development and Learning
(CPDL) by publishing a new Standard for Teachers’ Professional Development for all
schools in England, highlighting that effective professional development for teachers
is a core part of securing effective teaching. In 2019 the launch of the Recruitment
and Retention Strategy reinforces a focus on supporting teachers through CPDL,
highlighting the early career teacher but also committing to ‘invest in and embed
school cultures that create a sense of value through ongoing professional
development’ (DFE 2019, p4).
Exploring barriers to effective CPDL, Weston (2015) carried out an audit of CPD
activity across 500 schools and suggested seven principle issues:
•
•
•
•
•
•
•

One off activity which result in a lack of time to embed the new knowledge into
practice and policy;
Limited collaborative problem solving and a focus on passive learning;
A lack of time for professional learning where staff feel that the workload of
the job reduces opportunity to commit to a particular opportunity;
A lack of high quality external facilitation and expertise, which is increasingly
challenging with fiscal pressure on schools;
A lack of differentiation in whole school training often linked to compulsory
training;
Training rarely focuses on defined cohorts of pupils;
Limited evaluation of the effectiveness of generic and one-off CPD.
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There are a number of research studies in this area, which stress the value of
research collaboration and collegiate approaches to CPDL. For example, Timperly et
al. (2007) reflected on cooperative approach to learning and developing research.
Kraft et al. (2017) commented on the impact of instructional coaching as a
mechanism for improvement and Kraft and Papay (2014) suggested that
professional collaborative culture was associated with teacher development.
In 2015, the Teacher Development Trust carried out an overarching review of
evidence into effective CPDL for teachers (Cordingley et al. 2015). Their review
explored common components of effective CPDL and suggested implications for
practice and future research. Similarly, Timperley et al. (2007) carried out research
exploring subject level CPDL and identified a series of common themes that
contributed to effective CPDL. In particular, infrastructure support, coherence with
policy and the importance of CPDL being optional rather than compulsory. Through
all of the research, and emphasised in Cordingley et al. (2015), there appears to be
a growing body of evidence to suggest that there are core ingredients that, when
executed effectively, produce a better impact for CPDL. In particular:
•
•
•
•
•
•

The importance of CPDL providing ongoing support over a sustained period;
The need to ensure CPDL is relevant to the context in which teachers work
and the pupils that they are targeting during development processes;
The importance of collaboratively discussing the theory and practice of new
ideas and to test practices and ideas out in classrooms;
The importance of expert modelling of practices and providing staff with
expert feedback on their own efforts (coach or mentor role);
CDPL is designed with clear goals and include formative assessment that
focus on the intended impact of development upon pupils;
CDPL involves exposure to ideas that challenge/disrupt and deepen/extend
their thinking.

Having introduced some of the key literature focusing on Oracy and effective CPDL
that underpinned the development of The Plymouth Oracy Project, this report next
outlines what this intervention looked like in practice.

The Intervention
There is a persistent and entrenched socio-economic gap in attainment at national
level (Crenna-Jennings 2018). Similarly, in Plymouth where this intervention was
implemented, data highlights that disadvantaged pupils achieve lower educational
outcomes than non-disadvantaged pupils, from Early Years through to Key Stage 4
(Plymouth City Council 2017). Where Oracy has been the focus of extensive,
evidence-informed professional development, supporting collaboration, whole-school
engagement and community engagement; the results have been very positive. Most
3

notably this is evidenced through projects in Bradford (Kotler et al. 2001), School 21
(EEF 2015) and the Cambridge University ‘Oracy Cambridge’.
The Plymouth Oracy Project provided high quality, CPDL sessions to support
acquisition of Oracy development and teaching in Plymouth schools. To ensure
effective implementation, Specialist Leaders in Education (SLE) and Plymouth
Leaders in Education (PLE) and additional cluster meetings provided further
bespoke, targeted support to schools to ensure Oracy skills developed in pupils
according to specific needs. This programme of Oracy support was designed in such
a way to address many of the challenges school staff can face in implementing
Oracy (e.g. lacking confidence in Oracy, competing priorities and support from
school leadership) as outlined in a study by Millward and Menzies (2016).

Research Objectives
This research aimed to evaluate the extent to which The Plymouth Oracy Project
successfully:
•
•
•
•

Developed staff confidence and competency to deliver Oracy;
Improved attainment and progress for learners;
Narrowed the gap for disadvantaged learners;
Impacted other measures of pupil success (e.g. pupil confidence,
attendance).

Participants
The Plymouth Oracy Project involved 31 eligible schools (DFE Guidelines) across
Plymouth, in which two teachers from each school were part of the training. In
addition to six CPD days, eligible schools had a named SLE/PLE who visited the
school five times during the first year to support with action planning, assessment
and project development, including development of Oracy across the wider school.
For the eligible schools initially, one key teacher in a specific year group led the
project but as the project developed, successful initiatives were disseminated across
the whole school. The 31 SLEs involved in this project also received five days of
training from the Voice 21 Oracy Leaders Programme.
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The schools were divided into clusters. There were six clusters in total (one Early Years, three primary clusters and two secondary
clusters). The clusters are as follows:

Total no.
schools

Total no.
year groups
targeted

Early Years Cluster

4

4

4

Primary Cluster 1

5

6

1

Primary Cluster 2

6

6

1

Primary Cluster 3

5

9

2

Secondary Cluster 1

5

5

Secondary Cluster 2

6*

10*

Cluster

No. of schools which focused on each target Year group
EYFS

1

2

2

4

2
2

1

3

1

5

6

7

8

9

10

1
1

1
1

1
1

3

1

4

1

3

2

1*

(note: included 1 special
school)

Table 2: School clusters
Note: * Due to external circumstances, two schools left the project before the end of the initiative.
Please see appendices A and B for a list of schools that were involved in The Plymouth Oracy Project and the PLE /SLE schools as
well.
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11

3*

Data collection
Reflecting a mixed method approach, this evaluation aimed to assess the impact of an Oracy intervention using a range of
qualitative and quantitative data. In particular:
Research method
Research tool 1:
Online questionnaire
(appendix C)

Description
Measured the impact of the intervention on school staff knowledge and confidence of Oracy.
Issued to school staff involved in The Plymouth Oracy Project at three intervals during the 16 month
project.

Participants
January 2018 (n=41)
June/July 2018 (n=22)
Feb/March 2019 (n=20)

Research tool 2:
CPD questionnaire
(appendix D)
Research tool 3:
Case-study
interviews
(see appendix E)

At the end of Oracy CPD events, staff were asked to complete a short questionnaire consisting of
open and closed questions.

n=320

Eight 20-60 minute interviews and walking tours of school grounds (including taking photographs of
Oracy resources).

Research tool 4:
Quality assurance
school visit reports,
action plans and
meeting records
(see appendix F)

All schools were asked to document the developments they made to teaching and learning as part
of The Plymouth Oracy Project. These documents consisted of:

Teachers and senior leadership
staff in eight schools selected on
the basis of initial analysis of
pupil attainment and attendance
data and initial results from the
analysis of the school Oracy
action plans.
Approximately 175 1-5 page
documents from the 31 schools
involved in the project.

•

Oracy action plans: Each school was required to complete an action plan to monitor actions
and impact of school specific outcomes based on initial findings of Oracy assessments.

•

National/Local leaders of education (NLE/LLE) quality assurance summaries: All NLE/LLE
were required to complete a meeting summary as part of the quality assurance monitoring.

•

Meeting reports: The NLE/LLE and SLE/PLE provided a range of school-to-school support
and coaching and mentoring for head teachers involved in The Plymouth Oracy Project.
This was recorded using a meeting record document.

Table 3: Data collection methods
6

Current research (Mercer et al. 2017) suggests that the measurement of Oracy skills
in children can be problematic. In the absence of a universal indicator for measuring
Oracy proficiency in children a range of data was utilised, gathering data focusing on
school performance for disadvantaged pupils (identified as pupil premium) and nonpupil premium (identified as others).
The Plymouth Teaching School Alliance (PTSA) also continued to develop an
indicator which is named ‘The Plymouth Oracy Matrix’ and was informed by three
key documents:
•
•
•

Tower Hamlets Progression in Language Structures
The Communication Trust Universally Speaking
Green Lane Primary School, Bradford

‘The Plymouth Oracy Matrix’ generated a more accurate measure of progress in
Oracy proficiency, especially in the short-term due to the time delay for
improvements in Oracy to translate into school-wide improvements in reading,
writing and maths. See below for a summary of the attainment data utilised:

School attainment and
progress data

Primary schools:
• EYFS Communication and language (% of pupils reaching the
expected level for this age);
• End of year 2 assessment (% of pupils reaching the expected level
for this age in reading, writing and maths);
• End of key stage 2 assessment;
• Progress of the year group involved in the project;
• The Plymouth Oracy Matrix scores;
• Attendance data.
Secondary schools:
• Assessment scores for the year group involved in the project (% of
pupils reaching the expected level for this age in reading, writing
and maths);
• Attainment 8 scores;
• Progress 8 scores;
• Progress of the year group involved in the project;
• The Plymouth Oracy Matrix scores;
• Attendance data.

Table 4: Attainment data
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Analysis
Analysis of quantitative data involved basic descriptive statistics whilst analysis of
qualitative data involved thematic coding.

Ethical Clearance
Key stakeholders were required to sign a memorandum of understanding (MOU)
which outlined key responsibilities, roles and obligations. Before data collection could
begin, ethical approval was sought from the university. Prior to the interviews staff
were asked to read an information sheet and sign a consent form giving their
voluntary informed consent. All research was carried out in accordance with
appropriate ethical guidelines (BERA 2018).

Project Team
Reflecting the research led ethos of the Plymouth Teaching School Alliance (PTSA)
the project team consisted of educational practitioners and researchers:

Name

Role

Organisation

Donna Briggs

Deputy Director and project
lead for the PTSA

Plymouth Teaching School Alliance
(PTSA)

Ciara Moran

Executive Head Teacher

Salisbury Road Primary and Woodfield
Primary, Plymouth

Gillian Golder

Director of Marjon Teacher
Education Partnership and
research lead

University of St Mark and St John

Dr Jonathan Harvey

Researcher

University of St Mark and St John

Dr Samantha Child

Researcher

University of St Mark and St John

Table 5: Main project team
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Distribution of the online staff
questionnaire (research tool
1)
Distribution of the CPD
questionnaire (research tool
2)
Case-study interviews
conducted (research tool 3)

Collection of secondary data
- quality assurance school
visit reports, action plans and
meeting records
Analysis of data

Production of the main report
and summary

Table 5: Evaluation milestones
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March 19

Feb. 19

Jan. 19

Dec. 18

Nov. 18

Oct. 18

Sept. 18

Aug. 18

July 18

June 18

May 18

April 18

March 18

Feb. 18

Jan. 18

Timeline

Findings
Introduction
The findings from this study evidence the substantial impact of The Plymouth Oracy
Project on staff confidence and competence delivering Oracy, as well as the impact
on attainment and reducing the gap for disadvantaged learners. Last but not least,
this study evidences the significant impact of The Plymouth Oracy Project on other
measures of pupil success such as social and emotional wellbeing and school
attendance. In this next section, the report provides an outline of the key results
before providing a series of recommendations.

The impact of a sustained model of CPDL using specially trained Specialist
Leaders in Education and Plymouth Leaders in Education
Effectiveness of the CPDL model

The data suggests that the combination of professional development
activities, school-to-school support, quality assurance visits and the school
specific action plans have resulted in increased staff competency and
confidence. At the end of the CPDL sessions, staff were asked to complete a short
questionnaire (320 respondents) designed to evaluate the effectiveness of the
training. 96-100% of staff indicated agree or strongly agree with regard to all seven
statements asked. See bar chart 1 on the following page for further information:
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Bar-chart 1: The impact of Oracy Project training
100%
90%

80%
70%

%

60%
50%
40%
30%
20%

10%
0%
Q1. I have
learnt
something
useful for my
role today
Strongly agree or agree
Disagree or strongly disagree

99.7%
0.3%

Q2. The
content
covered met
my
expectations
of what I
would learn
today
96.2%
3.8%

Q3. My
attendance at
this event will
impact on
pupils’
learning

Q4. My
learning today
has met an
identified
personal/team
/organisation
priority

99.7%
0.3%

98.3%
1.8%
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Q6. The
Q5. The
tutor(s)/facilitat Q7. The new
tutor(s)/facilitat
or(s) was/were knowledge will
or(s) was/were
approachable be shared with
purposeful
and
colleagues
and relevant
personable
98.3%
1.7%

100.0%
0.0%

99.7%
0.3%

Qualitative data also indicates that the training was extremely successful in
developing staff confidence and competency in Oracy. There was a very real
value attached to sharing knowledge and ideas and benefitting from research
informed speakers. For example, school staff commented that the ‘keynote
consolidated and extended the training’ and ‘high quality speakers providing
research, resources and ideas.’ During an interview with a Head Teacher, they
commented ‘hearing it from the horse’s mouth...being able to go to the Head
Teacher’s event…that really helped…we needed to understand’.
Delegates, at the now annual Oracy conference, were asked what they had learnt
from the conference that they were planning to implement in their classroom/school.
Comments illustrate an eclectic mixture of strategies that can be applied within
specific subjects but also across the curriculum, such as ‘ideas for reasoning in
maths’, ‘approaches to talking and teaching listening’ and ‘I particularly enjoyed the
resources shared for reading for meaning’. The comments from the delegates at the
conference also reflect an excitement and enthusiasm to gain new insights into
pedagogy through high quality continued professional development, for example ‘a
whole unit on Oracy planning and Oracy activities was amazing’ and ‘I have so many
new ideas I can’t wait to use them in the classroom.’ For an example of how staff
have implemented what they were taught during Oracy CPDL sessions, see
appendix G.

Refocused staff on the importance of Oracy

Evidence from the meeting records, quality assurance reports and discussions with
staff suggest that Oracy is very much a key consideration in the planning and
delivery of lessons. For example, staff commented:
Taking part in the Oracy project has already influenced our thinking around
practice and its development within our own classes/schools (meeting record,
09.01.2018).
At a different school, staff stated:
Raising the profile of Oracy has created a greater awareness around staff
involved regarding the current levels of Oracy and needs moving forward
(meeting record, 13.03.18).
Interviews with staff at eight schools highlighted the value of The Plymouth
Oracy Project in raising the value of talk in the classroom. For example, a
teacher commented that the project had ‘reawakened the staff love of language and
their focus’. Another teacher commented that the project had:
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Made me step back and look at what children need... We must not be scared
to talk. There is so much pressure to write, write and write more but the
children clearly cannot talk and without life experience and vocabulary at
home. It is not a new thing but we can be sucked into we must write (teacher).
A further member of staff discussed the challenges getting non-specialists in English
to prioritise Oracy and that The Plymouth Oracy Project had proved extremely
helpful in providing all staff with a structure to engage with. There was a strong
sense that The Plymouth Oracy Project had helped staff refocus on the importance
of Oracy.

Impact on the whole school

Whilst The Plymouth Oracy Project was initially implemented in target classes, it is
clear that the initiative has had a much wider impact on whole schools. In a quality
assurance report, a school stated that their aim was to ‘ensure Oracy sits at the
heart of children’s learning and our curriculum vision’. Throughout the meeting
records, there were countless examples of actions and plans to roll out whole school
training on Oracy and most of the eight schools the researcher visited had Oracy
displays (e.g. talk rules) in nearly all classrooms and assembly halls. Staff at all eight
focus schools commented that Oracy had become embedded in staff thinking. For
example, a member of staff reflected on their weekly staff briefing and that staff
regularly refer to Oracy ‘suggesting it’s in their consciousness. Instead of the lesson
being about discussing something for maths, they bring it back to Oracy – in their
minds it’s more drawn together.’ For evidence of how schools are embedding Oracy
in whole school developments see appendix I.

Impact on staff linguistic Oracy skills

Summative evaluation suggests The Plymouth Oracy Project had a substantial
positive impact on staff confidence and competency teaching linguistic Oracy skills.
Data from the online questionnaire indicates that mean staff scores increased by
approximately 10-20% between January 2018 and Feb/March 2019 for in all four key
measures of linguistic Oracy skills (vocabulary, language variety, structure and
rhetoric techniques). See bar chart 2 on the following page for further information:
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The qualitative data suggests similar improvements in staff confidence and
competency teaching linguistic Oracy skills. For example, during an interview with a
class teacher, they commented that The Plymouth Oracy Project ‘allows teachers to
be secure in what they are teaching. Fundamental structures are there and teachers
are creatively adapting it’. Another staff member commented on the challenges
implementing Oracy in an Early Years classroom where there is lots of ‘traffic’. Whilst
Oracy was something that initially made the class teaching assistant nervous, the
stem structures that were provided resulted in the production of a crib sheet for the
teaching assistant boosting staff confidence. Another teacher commented on the
value of The Plymouth Matrix in that it helped her to identify that many of her pupils
were missing level two words but understood level one words and level three words
without issues. This has encouraged the teacher to take learning back to level one
words and concluded that ‘children are now so much more confident using words’.
This particular teacher commented that the school had wrongly assumed children
knew these words so The Plymouth Oracy Project has encouraged staff to take a
step back and really consider pupil awareness and use of vocabulary.
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Impact on staff cognitive Oracy skills

In terms of staff confidence teaching the cognitive skills of Oracy (such as reasoning,
audience awareness, content, self-regulation and clarifying and summarising),
results from the online questionnaire again suggest The Plymouth Oracy Project had
a substantial positive impact on staff confidence. There was an approximate 10-20%
increase in mean scores for all five measures of staff confidence teaching cognitive
skills with the largest increases indicated with regard to teaching audience
awareness (20.4 increase), content (19.9 increase) and clarifying and summarising
(18.9 increase). See bar chart 3:

Similarly, during interviews school staff summarised the impact of The Plymouth
Oracy Project on the cognitive skills of Oracy:
It’s impacted the ways we do something in a session…teachers now
challenge pupils more. Do you agree or disagree, can you add something to
this…discursive classroom.
Teachers are thinking about their questioning – to give students time to think.
Teachers value the process time.
Staff questioning – much better – questioning children to ensure they explain
and provide greater clarity in their responses.
There were also a number of qualitative comments from the evaluation of the now
annual Oracy Conference (Sept 2018) that illustrated a change in staff confidence
and competence to teach cognitive Oracy skills, for example ‘I have really developed
confidence for using talking points and new approaches for initiating debate.’
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Impact on staff confidence and competency to teach the social emotional aspects of
Oracy

In terms of staff confidence in teaching the social and emotional aspects of Oracy
(working with others; listening and responding and confidence in speaking) mean
scores increased by approximately 15-20 at the end of the programme compared
with at the beginning. The largest increases in mean scores were for listening and
responding (20.9) and confidence in speaking (21.1). See bar chart 4 for further
insights:

Furthermore, data from the meeting records and discussions with staff
indicated that pupils are talking more and staff talking less, highlighting the
success of the project. For example, staff in one school commented:
Noticeably, there is evidence that teachers are talking less on balance, pupils
are talking more and teachers are not standing at the front to deliver lessons
so much…There is evidence of more evaluative paired talk, rather than just
sharing what they know/have learnt. Teachers are exploring the development
of paired talking in a more meaningful way (Quality Assurance report,
26.03.18)
An Early Years teacher commented on the value of using a stem sentence dice with
her foundation stage pupils to develop children’s ability to listen and take turns. See
appendix J for a case study illustrating how Oracy training has been applied in an
Early Years Classroom.
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Impact on staff confidence and competency teaching physical Oracy skills

Lastly, with regard to staff confidence teaching physical Oracy skills, the online
questionnaire indicated an increase in mean scores by just under 20% from the start
to the end of the project. See bar chart 5 for further information:

To summarise, it is clear that The Plymouth Oracy Project has had a substantial
impact on all schools involved in the initiative. It is clear that this is an
effective model of CPDL in terms of developing staff confidence and
competency teaching Oracy. Having discussed the results focusing on impact on
school staff, in the next section, this report focuses on the impact on pupil attainment
and progress.

To what extent did The Plymouth Oracy Project improve attainment and
progress and narrow the gap for disadvantaged learners?
Impact on EYFS attainment and reducing the attainment gap

Both quantitative and qualitative data suggests that The Plymouth Oracy
Project had a considerable impact on improving learner attainment and
progress whilst narrow the gap for those most disadvantaged learners. For
example, analysis of school attainment data indicates the project had a substantial
impact on progress in the Early Years’ Communication and Language attainment.
The percentage of disadvantaged pupils reaching at least the expected standard in
Communication and Language increased from 16.6% to 62.3% (an increase of
47.7%). Meanwhile, the proportion of ‘other’ pupils reaching at least the expected
17

standard in Communication and Language increased from 36% to 73.6%, an
increase of 37.6%. The gap between disadvantaged pupils and others decreased
from 20% (autumn 2017) to 11.3% (summer 2018), demonstrating the impressive
impact of the project in ‘closing the gap’ between pupils from poorer socio-economic
backgrounds (as demonstrated by pupil premium qualification) and those from more
affluent backgrounds. See table 6 for further information:
Table 6: Early years communication and language skill (% pupils reaching at least
expected standard in Communication and Language)
EYFS Communication and Language (C&L)
% achieving at least expected standard in C&L
Autumn 2017

Spring 2018

Summer 2018

Disadvantaged

Other

Disadvantaged

Other

Disadvantaged

Other

16.6

36

46.6

64

62.3

73.6

Gap -20%

Gap -17.4%

Gap -11.3%

An Early Years teacher commented on the key impact of the project in increasing the
range of vocabulary her pupils are now using. This teacher commented that
vocabulary in her classroom had ‘absolutely blossomed…inner city we find
communication comes in lower. Children were picking up a much wider range of
vocab, using it in their own play.’ Other schools similarly commented on improved
vocabulary and confidence in using this vocabulary. For an insight into how The
Plymouth Oracy Project has been applied in an Early Years context see case study
(appendix J).
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Impact on primary school attainment and reducing the attainment gap
In terms of the impact on primary schools, the data presented in the table below
outlines the combined averages in reading, writing and maths. This data focuses on
all pupils (not just targeted pupils). It is clear from the data that there has been a
reduction in the attainment gap between disadvantaged and other pupils for reading,
writing and maths. See appendix N for an example of how Oracy has been applied to
primary maths. See below for table 7:
Table 7: Impact on primary school attainment
% Making expected progress Spring 2018
Disadvantaged

% Making expected progress Summer 2018

Other

Disadvantaged

Other

Reading

Writing

Maths

Reading

Writing

Maths

Reading

Writing

Maths

Reading

Writing

Maths

66

73

72

69

76

74

70

72

72

71

73

73

70

73

71

72

Gap 3%

Gap 1%

Reading

Writing

Maths

Reading

Writing

Maths

3

3

2

1

1

1

With regard to The Plymouth Oracy Matrix, the data concerning disadvantaged
pupils in primary schools, show scores have increased from 33% – 61% (an increase
of 28%) and scores have increased from 44% - 62% (18%) for other pupils. This is
an indicator that the project is succeeding in closing the gap in student
performance for the primary phase with the gap starting at 11% and narrowing
to just 1%, an overall gain of 10%. See table 8:
Table 8: Oracy Matrix scores for primary schools
Autumn 2017

Spring 2018

Autumn 2018

Disadvantaged

Other

Disadvantaged

Other

Disadvantaged

Other

33

44

48

56

61

62

-11

-8

-1

Alongside formal attainment data, qualitative interview data also highlights the
impact of Oracy on children’s attainment in primary schools. Two teachers provided
a particularly helpful summary of this impact:
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It has given a structure. Children’s ability to respond appropriately, select right
language, and know that we have opinions and …express those …but
appropriately with evidence. It has impacted their talk, their writing (primary
school staff).
It’s really improved talk, much, much better and then improved writing
(primary school staff).
For case studies on how Oracy has been applied in primary school settings and the
impact on disadvantaged pupils, see appendices P-S.

Impact on secondary school attainment and reducing the attainment gap
Lastly, the project appears to be having an impact on outcomes for secondary
schools. This can be observed in the attainment and progression of the year groups
involved in the project, as displayed in Table 9 below, which shows a narrowing of
the gap between disadvantaged pupils and other children from 7% to 4%:
Table 9: Impact of the project on secondary school attainment
% Making expected progress Spring 2018
Disadvantaged

% Making expected progress Summer 2018

Other

Disadvantaged

Other

Reading

Writing

Maths

Reading

Writing

Maths

Reading

Writing

Maths

Reading

Writing

Maths

55

58

61

61

70

64

52

52

75

63

63

67

58

65

60

64

7%

4%

Table 10 below displays an improvement in attainment 8 scores across the
secondary schools. In terms of attainment 8, the gap between other and
disadvantaged pupils decreased from 9.2 to 4.4:
Table 10: Attainment and progress 8 averages for Secondary schools
Attainment/Progress 8 Autumn 2017
Attainment 8

Attainment/Progress 8 Summer 2018

Progress 8

Attainment 8

Progress 8

Disadvantaged

Other

Disadvantaged

Other

Disadvantaged

Other

Disadvantaged

Other

39.2

48.4

0.5

0.2

44.8

49.2

-0.3

-0.1

Gap = 9.2

Gap = 0.3

Gap = 4.4

Gap change from 2017-2018

+5.6

Gap = 0.2
+0.8

-0.8

-0.3

Table 11 details the increase in Oracy Matrix scores across the secondary schools.
The improvements in closing the gap are more evident in the secondary phase
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with a 17.8% improvement in the gap between disadvantaged and other pupils
moving from 44.3 to 26.5:
Table 11: Oracy Matrix scores for secondary schools
Autumn 2017

Spring 2018

Autumn 2018

Disadvantaged

other

Disadvantaged

other

Disadvantaged

Other

27.7

72

27.5

57.5

39.5

66

-44.3

-30

-26.5

For an example of a school for high attaining boys, where the teacher implemented
Oracy in Key Stages 3 and 4 classical civilisation and ancient history classes, see
appendix O. The teacher concluded that all pupils made progress but that there was
particularly strong impact on EAL pupils. For an example on how oracy has been
implemented in an inner-city secondary school see appendix T.

Impact on special school attainment and reducing the attainment gap
This research also focused on one special school. Pupil progress data in relation to
this school were removed from earlier analysis as all pupils were deemed
disadvantaged so comparison between groups and exploring a narrowing of the gap
was not suitable. The year group targeted for the project was year 7 and the nature
of curriculum provision does not lead to progress or attainment 8 figures. However,
from Table 12 it can be seen that pupils from the school have made significant
progress in all areas, especially in reading and maths, where there is a 33.4%
increase in pupils reaching the expected standard:
Table 12: Special School % of pupils reaching expected standard in reading, writing and maths
Disadvantaged 2017

Disadvantaged summer 2018

Reading

Writing

Maths

Reading

Writing

Maths

16.6

16.6

16.6

50

33

50

% Improvement in reading, writing and maths
Reading

Writing

Maths

33.4

16.4

33.4
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A teacher in this special school commented:
Because they have prepared what they are going to say, the actual writing is
less threatening (teacher).
This same teacher commented that The Plymouth Oracy Project had almost
‘rebranded’ English:
English for them is something they’d previously failed at but this is something
different – something they felt they couldn’t access they’ve realised they can
(teacher).
The findings relating to this special school are very promising; however, due to the
focus on just one special school it is hard to draw reliable conclusions, highlighting a
possible area for further research regarding the impact of Oracy on children with
SEND. For a case study evidencing how The Plymouth Oracy Project has been
applied in a special school context see appendix H.

Impact on other measures of pupil success
The data from this evaluation suggests that The Plymouth Oracy Project had a
substantial impact on pupil attendance but also on harder to measure impacts
such as pupil confidence, voice and social emotional wellbeing. Furthermore,
The Plymouth Oracy Project is starting to have an impact on wider communities
outside of the school settings, although this will take time to understand full impact
and embed in communities.

Impact on pupil confidence

In terms of the impact on pupil confidence, this was one of the main impacts that was
evident in the qualitative data (e.g. meeting records, staff interviews). One Early
Years teacher commented:
Children’s confidence to speak has gone from pea sized to so confident in the
majority of children (teacher).
Focusing on a school for high attaining pupils, a student provided an explanation of
how and why Oracy had impacted their confidence:
Oracy is how well one's ability is to speak in front of an audience. In class, I
can speak more confidently because I know that the class is listening to me.
In my class, I feel like people can speak more expressively to an audience,
which has changed the way people speak. What this does is make me feel
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quite safe and confident but sometimes, when it is your turn to speak in front
of the class, you may feel a bit uneasy; people are laughing, they are talking,
they are not listening but Oracy can help with that. It can help with that by
being more trusted by the audience, allowing a more comfortable ground to
speak on. In conclusion if people can use Oracy they will be better at
performing in front of a big audience with knowing that they are being listened
too’ (presentation to DfE advisor by four Year 7 boys, a pupil’s perspective on
what Oracy is).
Another school reflected on a recent Youth Speaks competition:
We had twice as many volunteers than in the past…the confidence in the
pupils was amazing...they really believed in themselves…they came back and
were critiquing other groups using the words we use to support Oracy. It was
incredible to observe the level of confidence (teacher).
During interviews with school staff, staff enthusiastically described examples of
children who were previously mute, have EAL or complex SEND and the immense
impact of The Plymouth Oracy Project on these children. A teacher commented:
We had children that really would not speak. Now they talk. They have tools.
Without sentence stems they would not be able to talk (teacher).
One such example focuses on a class of pupils in a special school who are now
delivering Oracy lessons to younger peers. The teacher reflected on the progress
that had been made to enable this to happen:
For them it’s a massive thing – given the nature of our kids talking in class can
be an issue, standing up and talking is a big issue, standing at the front of the
class is a massive issue and actually having the confidence to lead learning is
major…they are now considering entering a debating competition with
children from mainstream schools (teacher, special school).
Another staff member commented:
Oracy had a big role to play in unlocking his confidence and encouraging him
to try new things. He had stopped trying because he had previously failed
(teacher).
It was clear from the analysis that the provision of stem sentences and triad/paired
working was key to supporting pupil confidence. During interviews with staff, four
schools commented on the value of stem sentences in boosting confidence and
‘empowering’ pupils as it gives pupils a starting point. A member of school staff
commented that it is a:
…delight to see the confidence it has given our pupils. The agency in children
when they are able to express themselves with clarity. Having a stem
23

sentence ….is dignifying…they sound like anyone else…they speak with
clarity and confidence (teacher).
Three schools stressed that the use of stem sentences had reduced anxieties
amongst pupils. For example:
Reducing anxiety around school. It is enabling them to have the language to
know where to start with talking (teacher).
I have one pupil who has a statement and part of that is anxiety. Because she
has the sentence starters, she is more confident (teacher).
For further evidence of the impact of stem sentences on learning, see appendix K
Similarly, the used of triads and paired talk was also considered beneficial in
boosting confidence. Staff commented on the value of pairing more confident
children with less confident children in order to build confidence.
Impact on emotional literacy and pupil wellbeing

It is clear from the qualitative data that Oracy has had an impact on creating a
calmer school environment for pupils. For example, one school commented:
We’ve been surprised by the effect it’s had on the classroom...emotional
climate…it’s been impressive...calmness…pupils are so much calmer (school
staff).
Other evidence from the interviews with school staff, indicate that pupils are much
better at hearing other people’s opinions, even when they strongly disagree with
these views. For example:
The children in my class do not get on but they’re so much better at hearing
each other’s opinions and listening to each other that is doesn’t become a
major issue anymore as in their talking lessons they used to disagreeing with
each other...partly accepting that other people have a different opinion which
was difficult for some of our students (school staff).
Another school referred to an assembly where they were discussing British values
and how they translated into gospel values. A staff member reflected on how through
giving them the stem sentences ‘they learnt that they could disagree without having
to punch someone in the face’. Another staff member commented on the value of
stem sentences (I agree/disagree) in changing social interactions in the playground:
The I agree/disagree sentence stems is very powerful in the playground...to
be able to talk and use your words rather than punch someone is important.
They know it is ok to disagree (school staff).
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A culture of meaningful talk

Discussions with all the schools highlighted that Oracy has very much become an
embedded part of the school culture. Teachers commented that there is now an
expectation that pupils will talk and will be held accountable for what they say. For
example:
An expectation that they answer in full sentences. We are not accepting oneword answers. You have to explain what your thinking is (teacher).
Children now understand they have a voice and will be expected to express
themselves (teacher).
With reference to a high attaining school, teachers used Oracy as a strategy for
developing students listening skills and ability to reflect and critique the talk of their
peers. They commented that ‘whilst pupil ability to present was good the ability to
listen and give constructive feedback is what has changed’ and that Oracy has
made:
Students be accountable for feedback. Especially that it’s positive…it has
been a massive thing… before pupils would do their part and then switch off
(teacher).

Impact on attendance
Absence information is reported as totals or rates across a period, usually by school
term or academic year. Overall absence is the aggregated total of all authorised and
unauthorised absences. Recent national statistics published on attendance/absence
was the DFE autumn 2017. In this the overall National absence rate for state-funded
primary and secondary schools was 4.3% in autumn 2017, in the primary phase this
was 3.9% and secondary phase 5%. Therefore, the National average of attendance
for the primary phase is 96.1% and for secondary phase 95%.
It can be seen from the table 13 below that attendance has improved over the course
of the project:
Table 13: Primary Cluster attendance comparison school and target group averages
Whole School

Target Groups

2016-17
Academic Year

2017-18
Academic Year

2016-17
Academic Year

2017-18
Academic Year

EYFS

95.25

95.31

94.68

94.76

KS1 and KS2

95.25

95.16

95.06

95.07
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Secondary and special school attendance data (Table 14) suggests improvements in
attendance with a 1.17% increase in attendance for targeted groups. The special
school has seen impressive improvements in attendance of 1.3% for the whole
school and a highly significant improvement for the targeted year 7 group (9.6%)
putting this class above the National average for the secondary phase. It is however
important to note the limited sample size, raising questions about the reliability of this
data. See following table:
Table 14: Secondary Cluster attendance comparison school and target group averages
Whole School
2016-17 Academic
2017-18
Year
Academic Year
Secondary
Schools
Difference
Special school

91.93

93.33

Target Group
2016-17 Academic
2017-18
Year
Academic Year
93.24

+1.4
85.2

Difference

94.41
+1.17

86.5
+1.3

85.7

95.3
+9.6

Impact on parents/carers

All schools involved in The Plymouth Oracy Project have plans for how to engage
parents/carers and their wider communities in Oracy. An excellent example of a
school strongly focusing on parental/carer engagement is outlined in appendix M.
This school intend to recruit parents/carers as Oracy Ambassadors. Other schools
use stickers and bookmarks to prompt discussions at home about Oracy as well
information in school newsletters. School staff commented:
Parents cannot believe the kids can do it (teacher).
We’ve been having conversations with parents – parents are interested in
Oracy and what students have been discussing in Oracy. One parent
continued the conversation at home (teacher).
During the interviews, schools concluded that although more work needs to be done
around parental/carer engagement with Oracy, the early signs suggest that Oracy is
starting to have an impact on the wider community.
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Summary and recommendations
The extent to which The Plymouth Oracy Project developed staff confidence and
competence to deliver Oracy
The data indicates that the combination of professional development activities,
school to school support, quality assurance visits and the school specific action
plans have led to substantial increase in staff competency and confidence delivering
Oracy. It is clear that the project has refocused staff on the importance of Oracy and
encouraged greater staff reflection on the role of talk in the classroom. Whilst the
project was initially implemented in target groups, evidence suggests that schools
have embedded their training in the wider school practices (e.g. assemblies, Oracy
classroom displays).
Recommendation 1: The importance of continued investment and delivery of
training in Oracy for new staff and existing staff to update skills. Research
shows the considerable significance of school staff receiving Oracy training
(Alexander 2013; Nichols and Andrews 2018).
Recommendation 2: Given the considerable success of this sustained CPDL
model, there is a need to look at how this model could be applied in contexts
beyond Oracy, for example to address issues in teacher retention.
Recommendation 3: This evaluation highlights the value of future investment
in initiatives designed to address Oracy, especially in the EYFS. High quality
early intervention can change a child’s developmental trajectory and improve
outcomes. This evaluation also highlights the importance of rigorous
evaluation of these initiatives to understand and evidence impact.

The extent to which The Plymouth Oracy Project improved attainment and progress
and narrowing the attainment gap for disadvantaged learners

Early Years Foundation Stage: The attainment gap between disadvantaged and
other pupils almost halved over the course of the project.
Key Stages 1 and 2: The Plymouth Oracy Project had a considerable impact on
improving learner attainment and progress in reading and writing, whilst narrowing
the gap for those most disadvantaged learners. The Oracy matrix indicated a 10%
reduction in the gap between disadvantaged and other pupils.
Secondary Schools: Progress data suggests a reduction in the gap between
disadvantaged pupils and other children decreasing from 7.9% to 4.8%,
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demonstrating a 3.1% narrowing of the gap. In terms of the Oracy matrix, there has
been a 17.8% reduction in the gap between disadvantaged and other pupils.
Special School: Although this evaluation only focused on one special school, making
it difficult to form reliable conclusions regarding impact, there was a 33% increase in
maths and reading attainment. Furthermore, qualitative data demonstrates the
immense impact of Oracy in improving pupil confidence, peer relations and almost
rebranding English as something pupils can engage with and achieve highly.
Recommendation 4: A need to explore how Oracy could be implemented in
other special schools and the key impacts on pupils in doing so.

The extent to which The Plymouth Oracy Project impacted other measures of pupil
success (e.g. pupil confidence, attendance).
Significant impact on attendance: The data regarding the impact of The Plymouth
Oracy Project on attendance was very positive. Quantitative data suggests there
have been improvements in attendance for secondary schools. Data for the one
special school involved in this project indicated greater improvements however, there
is a need to advise strong caution due to the very limited sample size and the impact
this had on analysis.
Substantial improvements in pupil confidence: The project resulted in major
improvements in pupil confidence at all levels. Staff enthusiastically described
examples of children who were previously mute, have EAL or complex SEND and
the immense impact of The Plymouth Oracy Project on these children. It was clear
from the analysis that the provision of stem sentences and triad/paired working was
key to supporting pupil confidence.
Emotional literacy: It is clear from the qualitative data that The Plymouth Oracy
Project has had an impact on creating a calmer school environment for pupils. Other
evidence from the interviews with school staff, indicate that pupils are much better at
hearing other opinions, even when they strongly disagree with the opinion. In some
schools, this has also improved behaviour at playtimes with less conflict.
A culture of meaningful talk: Discussions with all the schools highlighted that Oracy
has very much become an embedded part of the school culture. Teachers
commented that there is now an expectation that pupils will talk and will be held
accountable for what they say.
Impact on parents/carers: It is clear that the project is starting to have an impact on
parents/carers, although it is still early on and this is an area schools are planning to
expand on.
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Recommendation 5: Continue to consider how schools can raise awareness
of Oracy amongst parents/carers and wider communities.
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APPENDICES

APPENDIX A: The schools involved in the evaluation
Cluster
Early Years
Cluster

Primary Cluster
1

Primary Cluster
2

Primary Cluster
3

Secondary
Cluster 1

Secondary
Cluster 2

School
Plympton St Mary’s CE Primary
School
Salisbury Road Primary School
St Paul’s RC Primary School
High Street Primary School
Plymouth School of Creative
Arts
Knowle Primary School
Montpelier Primary School
Keyham Barton RC Primary
School
St Peter’s CE Primary School
Stoke Damerel Primary School
Tor Bridge Primary School
Old Priory Junior School
Woodfield Primary School
Pilgrim Primary School
Marlborough Primary School
Austin Farm Academy
Dunstone Primary School
Goosewell Primary School
St Peter’s RC Primary School
Mount Street Primary School
Lipson Co-operative Academy
All Saints Academy
Coombe Dean School
Tor Bridge High
Plymouth School of Creative
Arts
Devonport High School for
Boys
Plymouth Studio School
UTC Plymouth
Stoke Damerel Community
College
Marine Academy Plymouth
St Boniface Catholic College
Mount Tamar School
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Target group(s)
Foundation
Foundation
Foundation
Foundation
Year 1 and Year 7
Year 2
Year 2
Year 1
EYFS and Year 5
Year 2
EYFS
Year 3
Year 6
Year 4
Year 2
Year 4
Foundation and Year 6
Year 2 and Year 5
Foundation and Year 6
Year 1 and Year 6
Year 7
Year 7
Year 7
Year 8
Year 1 and Year 7
Year 7
Year 10 and 11 (note: left the
project in July 2018)
Year 11
Year 11
Year 8
Year 8
Year 2 and 7

APPENDIX B: Additional SLE/PLE schools involved in the project
Brook Green Centre for Learning
St Cuthbert School
Oreston Community School
Wembury Primary School
Ford Primary School
Yealmpstone Farm Primary School
Shakespeare Primary School
High View Primary School
Plympton St Maurice Primary School
St Andrew’s CE Primary School
Pennycross Primary School
Widewell Primary School
Mayflower Community Academy
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APPENDIX C: Online questionnaire (research tool 1)
• How much can you do to get through to the most difficult students?
• How much can you do to help your students think critically?
• How much can you do to control disruptive behaviour in the classroom?
• How much can you do to motivate students who show low interest in school
work?
• To what extent can you make your expectations clear about student
behaviour?
• How much can you do to get students to believe they can do well in school
work?
• How well can you respond to difficult questions from your students?
• How well can you establish routines to keep activities running smoothly?
• How much can you do to help your students value learning?
• How much can you gauge student comprehension of what you have taught?
• To what extent can you craft good questions for your students?
• How much can you do to foster student creativity?
• How much can you do to get children to follow classroom rules?
• How much can you do to improve the understanding of a student who is
failing?
• How much can you do to calm a student who is disruptive or noisy?
• How well can you establish a classroom management system with each group
of students?
• How much can you do to adjust your lessons to the proper level for individual
students?
• How much can you use a variety of assessment strategies?
• How well can you keep a few problem students from ruining an entire lesson?
• To what extent can you provide an alternative explanation or example when
students are confused?
• How well can you respond to defiant students?
• How much can you assist families in helping their children to do well in
school?
• How well can you implement alternative strategies in your classroom?
• How well can you provide appropriate challenges for very capable students?
• How confident do your feel teaching Physical Oracy skills of Voice?
(fluency/pace of speech, clarity of pronunciation, tonal variation, voice
projection)
• How confident do your feel teaching Physical Oracy skills of Body Language?
(gesture and posture; facial expression and eye contact)
• How confident do your feel teaching Linguistic Oracy skills of Vocabulary?
(appropriate vocabulary choice)
• How confident do your feel teaching Linguistic Oracy skills of language
variety? (register and grammar)
• How confident do your feel teaching Linguistic Oracy skills of Structure?
(structure and organisation of talk)
• How confident do your feel teaching Linguistic Oracy skills of Rhetoric
techniques? (e.g. metaphor, humour, irony & mimicry)
• How confident do your feel teaching Cognitive Oracy skills of Content? (e.g.
choice of content to convey meaning; building on views of others)
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•
•
•
•
•
•
•
•

How confident do your feel teaching Cognitive Oracy skills of Clarifying and
Summarising? (e.g. seeking information through questioning; summarising)
How confident do your feel teaching Cognitive Oracy skills of Self-regulation?
(e.g. maintaining focus on task; time management)
How confident do your feel teaching Cognitive Oracy skills of Reasoning?
(e.g. giving reasons to support views; critically examining ideas and views
expressed)
How confident do your feel teaching Cognitive Oracy skills of Audience
awareness? (e.g. taking account of level of understating of audience)
How confident do your feel teaching Social and Emotional Oracy skills of
working with others? (e.g. guiding or managing interactions; turn taking)
How confident do your feel teaching Social and Emotional Oracy skills of
listening and responding? (e.g. listening actively; responding appropriately)
How confident do your feel teaching Social and Emotional Oracy skills of
confidence in speaking? (e.g. self- assurance; liveliness and flair)
Having completed the survey the information you have provided is not going
to be used to identify individual respondents and all answers will be treated
anonymously. You have the right to withdraw from the study until your
answers to this survey are submitted, at which point they will be anonymised.
By ticking this box you agree that the information gathered in this survey may
be used as part of the evaluation report for the Oracy project.
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APPENDIX D: CPD questionnaire (research tool 2)
Q1. I have learnt something useful for my role today.
Q2. The content covered met my expectations of what I would learn today.
Q3. My attendance at this event will impact on pupils’ learning.
Q4. My learning today has met an identified personal/team/organisation priority.
Q5. The tutor(s)/facilitator(s) was/were purposeful and relevant.
Q6. The tutor(s)/facilitator(s) was/were approachable and personable.
Q7. The new knowledge will be shared with colleagues.
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Part 1: Discussion with school staff (either 1.1 or
group depending on appropriateness and school
preferences)
1.

Part 2: Talk with pupils about their
experiences of The Plymouth Oracy
Project

Introduction (5 mins approx.)
a. Consent form and information sheet
b. Explanation of rationale for focusing on
this school – e.g. the data suggests….

2.

Questions for specific schools (see
appendix A) (30 mins approx.)

3.

Questions for all schools (15 mins
approx.)

Experiences of the project:
a. Have you found the Oracy
Project helpful in any way? If yes,
how has the project helped you?
If no, why and what could your
school do differently?

Impact on staff:
a. Have you noticed any changes in staff
confidence or/and knowledge of Oracy?
Can you think of any examples of
practices that demonstrate these
changes?

b. What have you found most
helpful about the Oracy Project?
Why?
c.

Impact on parents and community engagement:
b. Have you noticed any changes to
parental or community awareness of
Oracy?
Sustainability:
c.

Do you have any plans for ensuring the
sustainability of the project going forward
after funding finishes? If so, what?

Closure
Thank staff for their help
Check they have my email in case they have any
further thoughts
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What have you found least
helpful about the Oracy Project?
Why?

Part 3: Collect key documents that have been informed by the project or take photographs of key artefacts

APPENDIX E: Interview schedule for the school case-studies (research tool 3)

School specific questions
School Focus
School
1

Focus on
Early
Years

Questions
1. What have been your experiences of The Plymouth
Oracy Project in supporting Oracy in the early
years?
2. What have you found most helpful about The
Plymouth Oracy Project in supporting Oracy in the
early years? Why?
3. What have you found least helpful about The
Plymouth Oracy Project in supporting oracy in the
early years? Why? How could this be developed?
4. What impact do you believe The Plymouth Oracy
Project as had on pupil progress in the early years?
(prompts: confidence, range of vocab, wellbeing,
engagement, attainment, attendance)
5. What have been the challenges of implementing
the Oracy programme in the early years? How
have you overcome these?
6. Do you have any advice for future schools
considering adopting the oracy programme with
their early years pupils?

School
2

A focus on
EAL

1. What have been your experiences of The Plymouth
Oracy Project in supporting oracy with EAL
students?
2. What have you found most helpful about The
Plymouth Oracy Project in supporting oracy with
EAL students? Why?
3. What have you found least helpful about The
Plymouth Oracy Project in supporting oracy with
EAL students? Why? How could this be
developed?
4. What impact do you believe The Plymouth Oracy
Project has had on pupil progress for those pupils
for whom English is an additional or second
language? (prompts: confidence, range of vocab,
wellbeing, engagement, attainment, attendance)
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5. What have been the challenges of implementing
the Oracy programme with EAL pupils? How have
you overcome these?
6. Do you have any advice for future schools
considering adopting the Oracy programme with
their EAL pupils?
School
3

A focus on
SEND

1. What have been your experiences of The Plymouth
Oracy Project in supporting Oracy development?
2. What have you found most helpful about The
Plymouth Oracy Project in supporting Oracy?
Why?
3. What have you found least helpful about The
Plymouth Oracy Project in supporting Oracy?
Why? How could this be developed?
4. What impact do you believe The Plymouth Oracy
Project as had on pupil progress (prompts:
confidence, range of vocab, wellbeing,
engagement, attainment, attendance)
5. What have been the challenges of implementing
the Oracy programme? How have you overcome
these?
6. Do you have any advice for future schools
considering adopting the Oracy programme with
SEND pupils?

School
4

Leadership
and
collective
working
across a
MAT

1. What have been your experiences of The Plymouth
Oracy Project in supporting Oracy development in
a MAT?
2. What have you found most helpful about The
Plymouth Oracy Project in supporting Oracy and
collaboration across the MAT? Why?
3. What have you found least helpful about The
Plymouth Oracy Project in supporting Oracy across
the MAT? Why? How could this be developed?
4. What impact do you believe The Plymouth Oracy
Project has had on pupil progress (prompts:
confidence, range of vocab, wellbeing,
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engagement, attainment, attendance)
5. What have been the challenges of implementing
the Oracy programme across the MAT? How have
you overcome these?
6. Do you have any advice for future schools who are
part of a MAT and considering adopting the Oracy
programme?
School
5

Pedagogy
(creative
approach
in
embedding
oracy e.g.
mock trial,
posters)

1. What have been your experiences of The Plymouth
Oracy Project?
2. Tell me more about your how the Oracy programme
has been implemented? What about from a
pedagogical angle?
3. What have you found most helpful about The
Plymouth Oracy Project? Why?
4. What have you found least helpful about The Plymouth
Oracy Project? Why? How could this be developed?
5. What impact do you believe The Plymouth Oracy
Project has had on pupil progress (prompts:
confidence, range of vocab, wellbeing, engagement,
attainment, attendance)
6. What have been the challenges of implementing the
Oracy programme your pupils? How have you
overcome these?
7. Do you have any advice for future schools considering
adopting the Oracy programme?

School
6

Attendance

1. What have been your experiences of The Plymouth
Oracy Project?
2. What have you found most helpful about The
Plymouth Oracy Project in supporting Oracy
development? Why?
3. What have you found least helpful about The
Plymouth Oracy Project in supporting Oracy
development? Why? How could this be
developed?
4. What impact do you believe The Plymouth Oracy
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Project as had on pupil progress? (prompts:
confidence, range of vocab, wellbeing,
engagement, attainment, attendance)
5. The data suggests major improvements in
attendance. Could you explain more? Why do you
think The Plymouth Oracy Project has impacted
attendance? Have there been any aspects of the
project that have been most helpful for attendance?
6. Do you have any advice for future schools
considering adopting the Oracy programme?
School
7

Subject
based and
cross
school
curriculum
design
Secondary
reading or
maths

1. What have been your experiences of The Plymouth
Oracy Project?
2. Tell me more about your how you have embedded
Oracy in the curriculum?
3. What have you found most helpful about The
Plymouth Oracy Project in terms of embedding Oracy
in the curriculum? Why?
4. What have you found least helpful about The Plymouth
Oracy Project in in terms of embedding Oracy in the
curriculum? Why? How could this be developed?
5. What impact do you believe The Plymouth Oracy
Project as had on pupil progress? (prompts:
confidence, range of vocab, wellbeing, engagement,
attainment, attendance)
6. Do you have any advice for future schools considering
adopting the Oracy programme wanting to embed
Oracy in the curriculum?

School
8

Primary
cross
curricular
approach

1. What have been your experiences of The Plymouth
Oracy Project?
2. Tell me more about your cross curricular approach.
How has this been implemented? What have you
found most helpful about The Plymouth Oracy Project
in supporting a cross curricular approach to oracy
development? Why?
3. What have you found least helpful about The Plymouth
Oracy Project in supporting a cross curricular
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approach? Why? How could this be developed?
4. What impact do you believe The Plymouth Oracy
Project as had on pupil progress? (prompts:
confidence, range of vocab, wellbeing, engagement,
attainment, attendance)
5. Do you have any advice for future schools considering
adopting the Oracy programme wanting to adopt a
cross curricular approach?
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APPENDIX F: A copy of the quality assurance school visit report, action plan
and meeting record (research tool 4)
NLE/LLE Quality Assurance School Visit Report
NLE/LLE Name
School Supporting
Meeting Date
Meeting Time
Project Outline:

Progress within project to date and data update:

Evidence of impact (if not cited above):

Evidence of capacity building:

Outstanding issues/ concerns:
Project to date

Agreed Actions

By Whom

Next Visit Date and Time
Focus
Distribution List
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By When

School:

Key Person:

Headteacher:

Email:

Learning Provider

Date

Name(s) SLE/PLE/ Oracy
Champion
Oracy Project Ideas:

Initial Findings from Oracy Assessment:

Intended
Outcomes

Action

Responsibility/

Timescale

Personnel
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Resources

Monitoring

Evaluation

Involved

How/When/Who?
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APPENDIX G: Evidence of Impact on Staff
As part of an Oracy Celebration event (Feb 2019) staff were asked to produce a one-page summary of impact. The example below
illustrates how staff have really taken on board what they learnt at the Oracy CPD sessions and the impact this has had their
practice.
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APPENDIX H: Implementing Oracy in a Special School
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APPENDIX I: Evidence of Embedding Oracy in Whole School Development
As part of an Oracy Celebration event (Feb 2019) staff were asked to produce a one-page summary of impact. The example below
illustrates how staff are embedding Oracy in whole school development.
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APPENDIX J: Implementation of The Plymouth Oracy Project in an EYFS
Class
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APPENDIX K: The Impact of Stem Sentences

As part of an Oracy Celebration event (Feb 2019) staff were asked to produce a one-page summary of impact. This particular staff
member chose to focus on the impact of stem sentences.
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Appendix L: Teaching Pedagogies and Implementation of Oracy to Address
Gender Differences in Emotional Literacy
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APPENDIX M: Engaging Parents/Carers in Oracy Developments

As part of an Oracy Celebration event (Feb 2019) staff were asked to produce a one-page summary of impact. This particular staff
member chose to focus on their plans for increasing the engagement of parents/carers in Oracy.
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APPENDIX N: Implementing Oracy in Mathematics
As part of an Oracy Celebration event (Feb 2019) staff were asked to produce a one-page summary of impact. This particular staff
member chose to focus on how they had implemented Oracy in maths and the impact it had on their primary school.
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APPENDIX O: Implementation of Oracy in a High Attaining Secondary School
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APPENDIX P: Implementing Oracy in a School with a High Proportion of
Disadvantaged Pupils
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APPENDIX Q: Implementing Oracy to Address Pupil Reading and Vocabulary
in a School Located in an area of High Levels of Deprivation
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APPENDIX R: A Cross Curricula Approach to Oracy
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APPENDIX S: Implementing Oracy across a Multi Academy Trust
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APPENDIX T: Implementation of Oracy in Reading for Meaning
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